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Abstract 
The purpose of this article is to compare the historical development and the current situation of early childhood education in 
Australia. The main objective of the study is to form a conclusion about early childhood education in Turkey, drawing on the 
Australian example. Campaigns that planned and developed early childhood education began under the leadership of women. 
The active participation of women in daily life was as a key development that highlighted the importance of early childhood 
education. Campaigns for preschool education began later in Turkey compared to those in Australia. Today, there are similarities, 
in terms of philosophy, of both the programme and structure of preschool education in each country. Preschool education is not 
compulsory in either country. There are play- and child-oriented programmes. To involve families, the HIPPY is applied in 
Australia, and institution-centred family education is carried out in Turkey.  
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1. Overview of Australia  
Australia is a country in the southern hemisphere. It lies between the Indian and Pacific Oceans. It is located in Oceania and 
covers the continent of Australia. Its neighbours include Indonesia, East Timor, Papua New Guinea, Solomon Islands, Vanuatu, 
New Caledonia and New Zealand. Australia has a total area of 8,686,850 km² including a land area of 8,617,930 km², and a 
maritime area of 80,920 km². It has no land border with any other country. Its coastline stretches for 25,760 kilometres. There are 
six states and two territories in Australia, which are New South Wales, Victoria, Queensland, Western Australia, South Australia, 
Tasmania, Australian Capital Territory and the Northern Territory. Canberra is the capital city, located within the Australian 
capital region in the south east of the country.  
1.1. Brief History of Early Childhood Education in Australia  
1.1.1. 19th Century and the First Half of the 20th Century   
The development of early childhood education in Australia can be dated to the 1870s. These first stages actually had a nature 
of social reform. The high number of migrant groups and working women in Australia played an important role in setting-up 
preschool education studies, especially in suburban and rural areas. The purpose of these studies was to ensure that both child and 
family complied with certain social norms (socialisation), as well as to provide support for families. Therefore, it was aimed at 
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reaching the parents through kindergartens, which were first founded in the 1920s. Churches, the female schools of industry and 
shelters were used as childcare centres (Spearitt, 1979; Hyden, 2000; Brennan, 1986; Brennan, 1998; Mellar, 1990).  
With these first developments in the 19th century, the first “Union of Kindergartens” was founded in 1895 and the first “free 
kindergarten” was established in 1896 in Woolloomooloo, a poor region. These schools were institutions providing short-term 
care for the children of working mothers. In the 1890s, childcare nurseries were founded. This type of childcare was modelled on 
that found in England, and was seen in other states in the following years. The first kindergartens and boarding-out systems were 
established based on regional requirements. These childcare centres were units established as a result of the pressures and wishes 
of regional authorities and social organisations, in particular, women volunteers, committees of women, and women’s 
associations, etc. Therefore, in all states, these and similar “Movements for Baby and Child Rights” were established. The main 
objective of these movement were to provide certain legal rights for children. Developments continued during the first 20 years 
of the 20th Century, and new organisations cared for the welfare of children in many states in the 1960s (Brennan, 1986; Öztürk, 
2005).  
Groups of workers and organisations were formed in every state between 1880 and 1900. These studies reached another level 
with the entry of the Labor Party into Parliament. Between 1900 and 1920 new opinions and theories of education emerged in 
kindergartens. During this period, the Montessori method was applied in kindergarten education programmes, while the study of 
science emerged following the theories of scientists such as Charles Darwin and Stanley Hall. The Association of Child Studies 
was established in 1898, and the study of science at a basic level became part of kindergarten programmes (Spearitt, 1979; 
Hyden, 2000; Brennan, 1986; Brennan, 1998; Mellar, 1990; Öztürk, 2005). 
 
1.1.2. World War II and the Post War Period  
 
The 1930s were known as the “Great Depression Years” in Australia. Due to concerns about public health as well as social 
and moral issues for children, the government immediately took the initiative and gave a helping hand to children, together with 
many non-governmental organisations including kindergarten associations. Therefore, healthcare centres were established in six 
urban areas to provide first aid and intervention for children, followed by physical development and the provision of nutritional 
support (Lady Gowrie Healthcare Centres). During this time, the centres were supported by the elite and wealthy sections of 
society (Öztürk, 2005).  
As a result of migration, both during and after the war, the majority of women began to take an increasing role in the 
workplace, and early childhood education became more important. Accordingly, the changing structure of the family, and the 
growth in the percentage of working women from 11% to 25% revealed a requirement for preschool educational institutions. In 
1942 the Woman’s Employment Board was established. The government tried to reach regions where preschool education could 
not be provided, at least by means of radio programmes during the war. This idea was adapted and continued until 1957. Despite 
these developments, certain factors still prevented an increase in the number of kindergartens. For example, fees were high and 
only a limited number of kindergartens provided a full-day service. The Australian government took a series of legal measures 
for children, those in receipt of charity and provided financial support for families with children after 1940 (Spearitt, 1979; 
Hyden, 2000; Brennan, 1998; Mellar, 1990).  
By the end of the war, the government began aid projects for certain regions, especially those where aborigines lived and 
other rural areas. For example, they ensured that mobile vehicles, containing such preschool equipment as tools, materials and 
toys, would be prepared and sent to remote rural areas. The number of these mobile vehicles increased during the 1980s. In 
addition, in middle-class areas families established and undertook the management of kindergartens during the 1950s. The 
federal and state branches of the Australian Preschool Association were founded in 1954 because of the inadequacy of the 
kindergarten associations after the war. Education departments were also established for preschool education in each state 
(Spearitt, 1979; Hyden, 2000; Brennan, 1983; Brennan, 1998; Mellar, 1990).  
By 1965 the government promised preschool education for every child. In reports prepared by the government it was stated 
that all children, particularly the children of the working class, poor families and families in rural areas, were required to receive 
preschool education for at least one year, and that the number of full-day kindergartens was to be increased; however, no 
adequate budget was allocated. Consequently, women’s movements were established and began to campaign for working 
mothers and their children. As a result of pressure from these movements, the government increased the share allocated for 
E.C.E. in the “Social Development Report”, and in 1975 a “Children’s Commission” was established by parliament (Brennan, 
1986).  
During the 1970s interest in preschool education increased. There were two reasons for such an increase: people, both 
socially and educationally, appreciated preschool education and the requirement for childcare centres for working women, as the 
number of working women rose quickly during those years (41% in 1976). The concept of the family changed with the entry of 
women into the labour market, and the contribution of women to the economy increased the number of such institutions in the 
1970s (Hyden, 2000). Labour associations accepted the need for an education service for children. This was established by the 
government between 1972 and 1975, and a “children’s commission” was constituted for this purpose. The purpose of this 
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commission was to provide financial and educational support for children. Therefore, this movement was involved in the new 
constitution as the “Children’s Commission Act (1975)” and became party policy (Hyden, 2000).  
 
1.1.3. Today, Early Childhood Education in Australia  
Today, preschool education and school education have the same structure, despite superficial differences across the whole of 
Australia, its territories and states. Preschool education is not compulsory. Distance and foreign education programmes are 
prepared at the levels of preschool, primary school and secondary school, and are supported by a variety of media tools and 
electronic communication systems, as well as written materials. This type of education exists in all states and territories. The 
Alice Springs Broadcasting School is perhaps the best known Australian distance school, run by the Northern Territory’s 
department of education. Certain states and territories also allow some students to receive their education at home, which is 
usually carried out by parents under certain conditions (Güven & Azkeskin, 2010). 
1.2. The Content of Australian Early Childhood Education  
Early childhood education, covering the first year of school, and intended for each Australian child in the early childhood 
period, has five important foundations and objectives (DEEWR, 2012).  
 
1. Physical Foundation. To raise independent children ready to go to school, who are physically healthy and feeling good 
and healthy every day.  
2. Social Skills. To raise self-confident children who can interact and live in harmony with others, and are active in 
communication with their peers.  
3. Emotional Maturity. To raise passionate children who are able to concentrate on work, to help others but do not display 
aggressive or bad-tempered behaviours.  
4. Language and Cognitive Skills. To raise children who are interested in reading and writing, familiar with the numbers 
and figures and can divide them into groups.  
5. Communication Skills and General Knowledge. To raise children who can tell a story or an event, and communicate 
with the adults and peers, and also, clearly express themselves.  
All the foregoing constitutes the foundations of early childhood education (DEEWR, 2012). 
1.3. Family Programme Interaction for Families and Youngsters (HIPPY)  
HIPPY is a programme where families and nursemaids are exposed to home-based parenting education for two years to 
enrich early childhood education. The objective of HIPPY is to provide effective and consistent education for every family, to 
create a positive learning environment, and to prepare the child for school. In addition, HIPPY gives greater responsibilities for 
some parents and nursemaids and ensures their involvement in the labour market and local government. The Australian 
government has provided support for 50 national communities, and approximately 3,500 families with a budget valued at $32.5 
billion within six years (DEEWR, 2012). 
1.4. Education Programme 
In the 1880s the need for children’s education meant that children were sent to schools and new teaching strategies and 
suitable programmes of education began to emerge. In the mid-1850s, an “experimental kindergarten” was established in Sydney, 
and children aged between two and five years of age received an education according to the Froebel principles. The first changes 
to the programmes began during the first half of the 1880s. In these programmes, the object courses was considered as a course 
and based on science teaching. In some states, new kindergarten methods were also emphasized in addition to the object courses. 
The first actual programme change was observed in Southern Australia. Such changes ensured that the government contributed to 
primary schools and kindergartens. New teachers from kindergarten movement were employed and a number of teachers 
received training in kindergarten principles. With the arrival of new educational movements, additional science and practical 
courses were added to the curriculum, including woodwork and similar subjects. At the same time, subjects relating to ethics, 
health and the city where they live in including the changes to social life were also added to the curriculum. Another group of 
educationalist suggested moving from the child-centred theories of Froebel and Pestallozzi In these curriculums, a type of 
teaching that encouraged natural motivation was applied, where activities specially designed for children and the environment 
were interconnected. In addition to art classes, drama studies were also added to the curriculum (Mellar, 1990).  
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2. History of Early Childhood Education in Turkey 
Preschool educational institutions were established, and then expanded in various cities of the Ottoman Empire during the era 
immediately before the Second Constitutional Period. It is known that private kindergartens were inaugurated in some cities 
before the 23th of July 1908, and in Istanbul thereafter. However, public kindergartens did not become widespread until after the 
Balkan Wars (Gürkan, 1999). 
The Provisional Law on Education was issued on 6th October 1913. In the 3rd Article of this law, kindergartens and primary 
grades were designated among primary education institutions. Primary grades were defined under the law as follows: “The 
institutions that serve for the mental and physical development of the children with useful plays, visits, handworks, hymns, 
poems on patriotism, conversations on natural history based on the age.” The law stated that kindergartens would be established 
for children between the ages of four and seven. The Ministry of Education introduced a class of kindergarten teachers under the 
Istanbul School of Teachers during the academic year of 1913-1914. Although the School of Teachers was called by another 
name in 1919, the school had raised teachers for this field (Gürkan, 1999). 
During the academic year 1927-1928, a school of kindergarten teachers was established in Ankara, which delivered a two-
year curriculum. In the academic year 1930-1931, this school was transferred to the Istanbul School of Female Teachers and 
operated until 1933 when it was eventually closed (Ural & Ramazan, 2007). In an attempt to improve primary education, the 
Ministry issued two circular notes on 25th October 1925 and 29th January 1930 regarding the possible transfer of the budget 
from kindergartens to primary schools. The kindergartens, previously established in the cities, were closed following these two 
circular notes (Ural & Ramazan, 2007). The General Directorate of Preschool Education was established by Law No. 3797 on the 
Organization and Functions of the Ministry of National Education, which came into force in 1922. In 1962, the “Regulation on 
Kindergartens and Nursery Classes” was issued (Ural & Ramazan, 2007). The Basic Law of National Education No. 1739 and 
the Primary Teaching and Education Law No. 222 dealt with preschool education. Following this law in 1961, studies on 
preschool education were accelerated (Öztürk, 1998). The Preschool Education Curriculum operates as a framework for the 
education of  36 to 72 month old children. This came into effect through the work of specialists in the field, and modern 
approaches to preschool education, during the academic year  2002 to 2003.  
The Preschool Education Curriculum was reviewed and revised in 2006. The objective of the curriculum is to support the 
psychomotor, social-emotional, language and cognitive development of 36 to 72 month old children, to receive education at 
preschool education institutions. This will enable preschool children to gain self-care skills and ensure their readiness for primary 
education (Aral, Kandır & Can, 2002; MEB, 2006). 
Studies on early childhood education in Turkey are described briefly above. Accordingly, it is understood that Turkey has 
progressed much more slowly than Australia and the reform movements were very painful. Australia began to establish 
institutions for preschool education in the mid-1800s and kept preschool educational institutions open even during the years of 
the Great Depression, while Turkey chose to close schools due to a lack of budget. In Australia in particular, the involvement of 
women in the labour market played a significant role in increasing the importance of preschool education. However, in Turkey 
the involvement of women in the workplace took many years, and in this sense women, as important triggers for preschool 
education, were not effective for many years. Each country emphasised the importance of preschool education after experiencing 
years of poverty and war. Australia completed their political structure in the 1800s, while Turkey switched from imperialism to 
becoming a republic in 1923, and re-organised its central administration.  
Therefore, in Australia the early childhood education system, and its administration, have a more consistent structure thanks 
to being established for many years. Everything is in place in the Australian early childhood education system. The system has 
developed and evolved gradually through time. Today, in Turkey, the education system is being switched to a 4+4+4 style 
education system along with many arguments, and will clear the way for many actions required to be taken for the education 
system.   
3. Conclusion 
The curriculums of each country have several features in common. The main objective of these curriculums is to support the 
developmental characteristics of children, to develop their self-care abilities and to prepare them for a higher level of education. 
The philosophical grounds of these curriculums are also similar to each other. Despite small differences in constructive 
philosophy, the curriculums have several features in common. The opinions of such important and leading scientists as Froebel, 
Montessori, Piaget and Vygotsky were adopted while preparing the curriculums of both countries. As for differences, some traces 
of ecological theory are found in the Australian curriculum, while Gardner’s multiple intelligence theory was adopted in the 
Turkish curriculum.  
The educational activities in the preschool educational institutions of both countries are similar. Most of these activities 
consist of leisure time activities. However, in practice the main difference is that it is not compulsory to start each day with a 
leisure time activity in Turkey, whereas in Australia, children must start the day with a leisure time activity. Games are very 
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important activities in both curriculums. It is emphasised that games must be used very carefully in education. In addition to 
leisure time activities, games and movements, music, preparatory works for reading and writing, drama, field trips, and art 
activities are included in both curriculums.  
Australia has a much better organisation and follow-up system for family participation studies. Australia is an important 
member of HIPPY International. In this sense, Australia spends a considerable amount of money each year. Families receive 
training that may continue for up to two years, and their needs are determined and met. The system is operated in a very 
organised and efficient way. In addition, institution based training is provided for families. Training, intended for families, is 
delivered in schools and specialists are invited to deliver the training. In Turkey, training for families is provided through a single 
channel; the educational institutions. It is discussed in the country how efficient and effective method this is. However, a wide 
variety of family communication activities are conducted in educational institutions. Some of these include phone calls, tape 
recordings, photos, bulletin boards, newsletters, correspondences, batch files and meetings, etc.  
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